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individuals; and elaborate on strategies that can be used in 
schools and in other settings to develop students’ maximum 
potential. Finally, we will explore some current issues and 
challenges in identifying and providing services for children 
with gifts and talents.

See the accompanying Insights feature (page 544) for a 
preview of frequently asked questions about students who are 
gifted and their education.

Defining Giftedness:  
Refining the Meaning
During the early twentieth century, the public equated gift-
edness with high intelligence. Terman (1925), for instance, 
considered individuals gifted if they had an IQ greater than 
140—the top 1 percent of the population. The connection 
between high intelligence and giftedness remains with us 
today. However, this restrictive view of giftedness has been 
expanded to include other dimensions and categories.

The first national report on gifted education, known as 
the Marland Report, offered the following definition, specify-
ing six categories of giftedness (Marland, 1972, p. 10):

Gifted and talented children are those identified by 
professionally qualified persons who by virtue of out-
standing abilities are capable of high performance. These 
are children who require differentiated educational pro-
grams and/or services beyond those normally provided 
by the regular school program in order to realize their 
contribution to self and society.

Children capable of high performance include those with demonstrated 
achievement and/or potential ability in any of the following areas: (1) general 
intellectual ability, (2) specific academic aptitude, (3) creative or productive 
thinking, (4) leadership ability, (5) visual and performing arts, and (6) psycho-
motor ability.

Several states have essentially adopted this definition, with the exception of psycho-
motor ability. Although individuals certainly demonstrate giftedness in psychomotor 
ability, the category has been removed because the development of athletic ability is 
generously funded in other ways.

The second national report on gifted education, National Excellence: A Case 
for Developing America’s Talent (Ross, 1993), uses the term talent rather than gifted: 
“Children and youth with outstanding talent perform or show the potential for per-
forming at remarkably high levels of accomplishment when compared with others of 
their age, experience, or environment” (p. 3). Like the Marland Report, it notes that 
“outstanding talent” can be evidenced in general intellectual ability, specific academic 
ability, creative thinking, leadership ability, and/or the visual and performing arts. At 
the same time, it stresses that “outstanding talents are present in children and youth 
from all cultural groups, across all economic strata, and in all areas of human endeavor” 
(p. 3). The recommendations contained in National Excellence provide a blueprint for 
states to use in expanding their definitions of children who are gifted and talented.

Giftedness manifests itself in many different ways.
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